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Summary: This article is about the communicative approach to language
teaching in ESP classes are about understanding written texts. It is a complex activity
that involves both perception and thought. ESP classes consist of two related
processes: word recognition and comprehension. Word recognition refers to the
process of perceiving how written symbols correspond to one’s spoken language.
ESP classes typically make use of background knowledge, vocabulary, grammatical
knowledge, experience with text and other strategies to help them understand written
text.
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AHHaTOIMsA: DTa CTaThsl O KOMMYHUKATHUBHOM IOJX0JI€ K 06yquI/I}0 SI3BIKY B
KJIaCCaxX HEA3SBIKOBBIX BYy3aX O ITOHUMAaHWHU TNHCbBMCHHBIX TCKCTOB. ITO CI0XHasA
ACATCIIbHOCTb, BKIIOYAKOIIasA KaK BOCIPHATHC, TaK KW MBIIIJICHUC. YPOKI/I B
HCA3BIKOBLIX BY3aX COCTOAT M3 ABYX CBA3AHHBIX ITPOLCCCOB: paCIiO3HABaHUA CJIOB U
noHuMaHusl. Pacro3HaBaHue CJIIOB OTHOCHUTCSA K MpouecCy BOCIPHUATHA TOI0O, KakK
MMIUCbMEHHBIE CUMBOJIBI COOTBETCTBYIOT pPas3roBOpHOM peun. Ha 3aHsATHSIX B
HCA3BIKOBLIX BY3aX 00BIYHO HCITIOJIB3YIOTCA 0a3oBbIE 3HAaHUA, CHOBapHBIﬁ 3ariac,
IrpaMMaTUYICCKUC 3HAHUA, OIIBIT pa6OTI)I C TCKCTOM MU AOPYTUC CTPATCTHUH, KOTOPLIC
IIOMOTAIOT UM ITOHUMATh ITMCbMEHHBINA TEKCT.
KaroueBnie cJioBa: HAaBBbIKM UYTCHHA, CTYACHTBI HCA3SBIKOBBIX BY3aX,
KOMMYHI/IKaTI/IBHHﬁ moaxon, I/IHTepaKTI/IBHHﬁ mpouncecc, O6yLI€HI/Ie IIOHUMAHUWIO

IIPOYUTAHHOI'O, HUTATCIIN, TCM HC MCHCC, A3bIKOBbLIC HABbLIKH.

Researches and classroom practices support the use of a balanced approach in

teaching reading comprehension. Because reading comprehension depends on



efficient word recognition and comprehension, instruction should develop reading
skills and strategies, as well as build on learners’ knowledge through the use of
authentic texts. The theme of the research work consists in the new way of looking at
the problem of teaching reading. Since teaching reading comprehension was always
underestimated in teaching English as a second language, nonetheless it plays a great
role in second language acquisition.

The aim is to analyze the existent problems in teaching reading comprehension
and find the ways out of this problem by suggesting a series of exercises that can be
useful in classroom activities. [1.p.167]

Thus, according to the set aim we are to solve the following tasks:
to determine the aim and nature of teaching reading comprehension;
to open the essence of

to describe the reading skills and teaching technics;

to describe different approaches to teaching reading;

to work out new technologies in teaching reading;

Traditionally, the purpose of learning to read in a language has been to have
access to the literature written in that language. In language instruction, reading
materials have traditionally been chosen from literary texts that represent «higher»
forms of culture.

This approach assumes that ESP students learn to read a language by studying
its vocabulary, grammar, and sentence structure, not by actually reading it. In this
approach, lower-level learners read only sentences and paragraphs generated by
textbook writers and instructors. The reading of authentic materials is limited to the
works of great authors and reserved for upper-level students who have developed the
language skills needed to read them.

Pragmatically, these activities consist of thought-provoking and enjoyable
messages that the teacher leaves (usually on the blackboard) 10 or 15 minutes before
the class begins. They can appear variously as short exercises to be tried out or

intriguing messages to be discussed by the students. They must spark the students’



interest. The pre-warm-up messages announce the theme and aim of the ensuing
class. They may also help learners do some review of previously taught materials.

Two aspects may be highlighted by the teacher when designing a pre-warm-up
message: the functional aspect, which is used for presenting a new complex language
structure; and the suggestive aspect, which focuses the students’ attention on specific
theme. Sayings, quotations, riddles, and pictures left on the board to be commented
on will probably generate good spontaneous conversations (monologues or
dialogues).

The communicative approach to language teaching in ESP classes has given
instructors a different understanding of the role of reading in the language classroom
and the types of texts that can be used in instruction. When the goal of instruction is
communicative competence, everyday materials such as train schedules, newspaper
articles, and travel and tourism Web sites become appropriate classroom materials,
because reading them is one-way communicative competence is developed.
Instruction in reading and reading practice thus become essential parts of language
teaching at every level.

Reading is an activity with a purpose. ESP students may read in order to gain
information or verify existing knowledge, or in order to critique a writer's ideas or
writing style. ESP students may also read for enjoyment, or to enhance knowledge of
the language being read. The purpose for reading guides the reader's selection of
texts. The purpose for reading also determines the appropriate approach to reading
comprehension. ESP students who need to know whether she can afford to eat at a
particular restaurant needs to comprehend the pricing information provided on the
menu, but does not need to recognize the name of every appetizer listed. ESP
students reading poetry for enjoyment needs to recognize the words the poet uses and
the ways they are put together, but does not need to identify main idea and supporting
details. However, a person using a scientific article to support an opinion needs to
know the vocabulary that is used, understand the facts and cause-effect sequences
that are presented, and recognize ideas that are presented as hypotheses and givens.
[2. p.190]



Reading is an interactive process that goes on between the reader and the text,
resulting in comprehension. The text presents letters, words, sentences, and
paragraphs that encode meaning. ESP students use knowledge, skills, and strategies
to determine what that meaning is. The purpose for reading and the type of text
determine the specific knowledge, skills, and strategies that readers need to apply to
achieve comprehension. Reading comprehension is thus much more than decoding.
Reading comprehension results when the reader knows which skills and strategies are
appropriate for the type of text, and understands how to apply them to accomplish the
reading purpose.

Instructors want to produce students who, even if they do not have complete
control of the grammar or an extensive lexicon, can fend for themselves in
communication situations. In the case of reading, this means producing students who
can use reading strategies to maximize their comprehension of text, identify relevant
and non-relevant information, and tolerate less than word-by-word comprehension.

They allow students to practice the full repertoire of reading strategies by using
authentic reading tasks. They encourage students to read to learn (and have an
authentic purpose for reading) by giving students some choice of reading material.
When working with reading tasks in class, they show students the strategies that will
work best for the reading purpose and the type of text. They explain how and why
students should use the strategies. [4. P.500]

They have students practice reading strategies in class and ask them to practice
outside of class in their reading assignments. They encourage students to be
conscious of what they're doing while they complete reading assignments.

They encourage students to evaluate their comprehension and self-report their use of
strategies. They build comprehension checks into in-class and out-of-class reading
assignments, and periodically review how and when to use particular strategies.

They encourage the development of reading skills and the use of reading
strategies by using the target language to convey instructions and course-related

information in written form: office hours, homework assignments, test content.



They do not assume that students will transfer strategy use from one task to another.
They explicitly mention how a particular strategy can be used in a different type of
reading task or with another skill. [3.p.176-179]

There are two ways to use reading aloud productively in the language
classroom. Read aloud to your students as they follow along silently. You have the
ability to use inflection and tone to help them hear what the text is saying. Following
along as you read will help students move from word-by-word reading to reading in
phrases and thought units, as they do in their first language.

Use the «read and look up» technique. With this technique, a student reads a phrase
or sentence silently as many times as necessary, then looks up (away from the text)
and tells you what the phrase or sentence says. This encourages students to read for
ideas, rather than for word recognition.

References:
1.Djuraeva N, Rozikova F, Shaxobuddinova D. EPRA International Journal of
Multidisciplinary Research // Importance of information and communication
technologies in learning foreign languages at the textile institute// Volume: 6 | Issue:
12 |December 2020 |SJIF Impact Factor: 7.032 p.166-168.
2.Sattorov H, Avlakulov A, Holiknazarov O. EPRA International Journal of
Multidisciplinary Research// The role of play in english classes in the development of
students' speech at the textile institute// Volume: 6 | Issue: 12 |December 2020 |SJIF
Impact Factor: 7.032 p.190-192.
3.Sattorova S, Yusupalieva Sh, Tolipova A. EPRA International Journal of
Multidisciplinary Research// A stratified approach to teaching English to students of
non-philological universities// Volume: 6 | Issue: 12 |December 2020 |[SJIF Impact
Factor: 7.032 p.176-179
4. Sadullaeva Manzuna Mansurjon kizi. EPRA International Journal of
Multidisciplinary Research (IJMR)//Problems of developing students' speaking
competencies in teaching // Volume: 5, Issue:3,March2020 P 500-501.



